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Executive summary 

Children’s access to education in Sub-Saharan Africa had increased from 59 to 78 percent over the past 

decade (KIX Africa 19 Hub, 2020). Yet, half of the children attending schools are not learning (UNESCO 

UIS, 2017).  Furthermore, schools’ closure due to the advent of the COVID 19 pandemic, have seen 

some countries experiencing children losing interest in education and joining the field of work causing 

drastic decrease in enrolment. Situational analyses of 18 countries shows that poor instructional 

leadership, low student motivation, language instruction barriers, scarcity of school infrastructure, high 

teacher absenteeism, low teacher competence, and competence-based curriculum constitute a 

massive barrier for quality education in these countries (KIX Africa 19 Hub, 2020). As the report 

indicated, 32.14% of the respondents from 12 countries in the survey stressed that competency-based 

curriculum matters constituted a priority. 

 

The KIX Africa 19 hub is an 18-membership collegiate comprising (Eritrea, Ethiopia, The Gambia, 

Ghana, Kenya, Lesotho, Liberia, Malawi, Mozambique, Nigeria, Rwanda, Sierra Leone, Somalia, South 

Sudan, Tanzania, Uganda, Zambia, and Zimbabwe). The workshops registered a total of 44 (female-

52.3%, male-45.5%, others-2.2) participants drawn from thirteen (13) countries (Eritrea, The Gambia, 

Ghana, Kenya, Lesotho, Malawi, Nigeria, Somalia, Tanzania, Uganda, Zambia, Namibia, and Zimbabwe), 

some of which are not in the KIX Africa 19 hub. The participants were education officers, 

examinations/assessment officers/managers, education research officers, curriculum and subject 

specialists, quality assurance officers and teacher educators, working for the government and a few for 

local education groups.  Within this context; GPE-KIX Africa 19 Hub project spearheaded by UNESCO 

IICBA in partnership with the AUC, UNICEF ESARO, and other regional organizations put in place 

mechanisms to rectify and address the current situation in the region. 

The African Curriculum Association (ACA) was identified as a partner to address the dire educational 

situation, especially in the area of competency-based curriculum. The core activities of ACA were to 

engage in capacity building interventions through technical support, and sharing of knowledge and 

innovations about Curriculum design, development, implementation, teacher continuous professional 

development, assessment and monitoring & evaluation using the community of practice (CoP) 

approach. For this assignment, ACA conducted a total of 4 webinars from the 1st of July to 22nd July 

2021. 

The webinars brought together policymakers, technical experts and teacher educators to exchange 

knowledge about regional innovations, evidence and good practices in implementing learner-centred 

educational reforms. In addition, the webinars also aimed at creating a community of practice to allow 

participants to continue discussing, collaborating and learning from one another. Specifically, the 

webinars were as designed to: a) initiate and sustain a community network of practice, learning, and 

research made up of stakeholders from the KIX Africa 19 Hub who were collectively strengthening their 

capacities to address the learning outcome crisis in their contexts; b) grow institutional capacity to 

scale innovations, devise and implement policies, and mainstream gender-transformative approaches; 

and c) generate and exchange regional knowledge, data, evidence, and practices, with an emphasis on 

new learning. 
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ACA facilitators used interactive PowerPoint presentations to deliver the four workshops thereby 

setting the stage to generate inquiry and discussions for new learning and experience sharing, during 

presentations, breakout and plenary sessions. There were also country experiences presented by the 

representatives from Tanzania, Lesotho, Zimbabwe and, Kenya. The presentations, the resource pack 

uploaded on the virtual Kopano platform and country experiences formed the basis of discussion for 

the breakout sessions. The virtual Kopano platform served three main purposes: (1) a repository for 

webinar workshop resources, (2) avenue for continuing workshop discourse on each of the topics for 

the four webinars (3) as well as burning issues requiring further discussions. Pre- and post -evaluation 

of the webinars provided useful information to KIX Africa 19 Hub Secretariat at UNESCO IICBA, ACA and 

the participants on what was learnt and what needed to be learnt.   

There were Lessons learned and participants’ takeaways in the four webinars; these were identified 

from each webinar as follows: 

Webinar one - Strategic planning, designing, and development of CBC: For African countries to 

effectively respond to the challenges of preparing learners with 21st Century skills towards succeeding 

in the global world, they needed to continue collaboration in curriculum development in order to 

strengthen practices across Africa. 

Webinar two- Teacher continuous professional Development and CBC implementation: The Cascade 

model for TCPD adopted by most countries should be structured and emphasis laid on models of 

school based TCPD that is evidence-based and ensure equity, quality and cost effectiveness. 

Furthermore, CBC implementation focused on constructive alignment at the three types of curriculum 

(i.e. intended, implemented and attained) and at course level (i.e. competences, content, teaching 

modalities and assessment).   

Webinar three - Competency Based Assessment (CBA): Continuous Assessment embedded with Quality 

Assurance processes for validity and reliability was preferred and the case of CBA implementation of 

Zimbabwe was one model to be emulated.  

Webinar four - Monitoring and Evaluation: M&E on CBC should be incorporated at the designing level 

and constructively aligned to the different components of CBC development cycle to ensure 

attainment of set goals. 

On the other hand, some challenges were experienced during the webinars. These included; several 

countries had adopted CBC yet participants from government Ministries were not well grounded in the 

basic concepts of CBC. This was evidenced by the large number of participants who could not respond 

to related questions in webinar one.  

The Kopano platform was available for continuous discussions and contributions in all the four 

webinars. However, few participants were active on the platform and this could be attributed to 

limited skills in the usage of technology.  

The two hours scheduled for the webinars were not sufficient and therefore, content presentation had 

to be condensed to fit into the available time.  
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It is recommended that IICBA/ACA partnership should continue to sustain the community of practice as 

it has proved to be a valuable initiative to support specific countries within the KIX Africa 19 hub to 

develop necessary policies, frameworks and /or guidelines to enhance effective curriculum 

development, implementation, monitoring, evaluation and teacher continuous professional 

development.  

ACA and KIX Africa 19 Hub Secretariat at UNESCO IICBA should continue country specific capacity 

building to enhance and scale up competency-based curriculum aspects. At the nutshell, the objectives 

set for the four webinars were achieved despite some challenges that were flagged for addressing. The 

recommendations in this report suggest how these identified challenges may be addressed. 
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1.0   Background 

Children’s access to education in Sub-Saharan Africa has increased from 59 to 78 percent over the past 

decade (KIX Africa 19 Hub, 2020). Equitable access to learning continuity and effective engagement in 

education is seen as one of the biggest challenges. Everywhere in the world, education systems went 

through unprecedented disruptions due to COVID-19 pandemic where learners lost considerable 

facilitated-led learning hours. In some parts of the world, especially in Sub-Saharan Africa, the 

disruption was even more severe and there is a risk of a generation of learners with significant learning 

gaps. According to the United Nations (August 2020)1, the Sub-Saharan African, particularly in the 

Sahel region, nationwide school closures due to COVID-19 came at a time when a very large number of 

schools had already been closed for several months because of severe insecurity, strikes, or climatic 

hazards. It is a fact that COVID-19 is worsening the situation of education in Sub-Saharan Africa where, 

prior to the pandemic, 47 per cent of the world’s 258 million out-of-school children live in part of Africa 

(30 percent due to conflict and emergency). 

It wa commendable that countries especially in Africa put a lot of effort towards finding ways and 

avenues to keep learning going on even during the COVID-19 pandemic.  In addition, due to the advent 

of the COVID 19 pandemic, some of the countries have drastically been experiencing a decrease in the 

number of enrolment due to the closure of schools that had seen children losing interest in education 

and joining the field of work. Before COVID19,  it was reported that in Africa half of the children 

attending schools were not learning since the achievement of the basic proficiency levels, such as in 

reading and in Mathematics were still low (UNESCO UIS, 2017). The situational analysis conducted in 

the KIX Africa 19 Hub covering 18 countries, reported that the following challenges constitute a 

massive barrier for quality education in these countries:  

● Poor instructional leadership,  

● Low student motivation,  

● Language instruction barriers  

● Scarcity of school infrastructure,  

● High teacher absenteeism,  

● Low teacher competence, and  

● Competence-based curriculum.  

The report of the study portrays a very alarming picture and the GPE-KIX Africa 19 Hub project 

spearheaded by UNESCO IICBA was trying to rectify and address the current situation in the region. The 

challenges stated above once addressed, quality education would be realised in the region. In order to 

achieve these challenges, the Secretariat of KIX Africa 19 Hub at UNESCO IICBA designed some 

interventions in the form of a series of webinars in the framework of a community of practice that was 

identified as having the potential to activate a positive move to the improvement of the quality of 

education and delivery in the region. UNESCO IICBA identified the African Curriculum Association (ACA) 

as a prospective partner to address the dire educational situation, especially in the area of 

competency-based curriculum implementation. As the report of the situational analysis in the 18 
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countries of the KIX Africa 19 Hub indicates, 32.14% of the respondents from 12 countries in the survey 

that was conducted indicated that competency-based curriculum matters constituted a priority. ACA 

decided to join forces with other actors in education and contribute to this noble initiative conducted 

by UNESCO IICBA and initiated by KIX Africa 19 Hub. As suggested in the terms of reference, ACA 

facilitated the first four series of webinars on the Realities of Competency-Based Curriculum. 

 

2.0   Introduction  

Curriculum drives the education systems of various countries. Ministries of Education the world over 

are therefore entrusted to ensure that the curriculum answers to the needs of the recipients- learners 

and the aspirations of the national development agendas. Globally, countries have sought to improve 

curriculum development and delivery by focusing on more learner centred curriculum frameworks. As 

a result, many countries including African countries have embraced the Competency Based Curriculum. 

Nevertheless, most countries are still finding challenges emanating from policies around education, 

understanding how CBC is developed, implemented, monitored and evaluated.  

This had called on countries to put a lot of effort to show how resilient countries could be, and also 

generated experiences from each country which if shared would greatly improve practices in education 

across the continent.  

In the regional Knowledge and Innovation Exchange (KIX) Hub, the Ministries of Education in 18 Sub-

Saharan African countries had identified teaching, learning, and assessment as their top or one of their 

top priorities for focus and development. The 18 countries in the KIX Africa 19 Hub decided to bring 

together relevant policy actors within their respective ministries to engage in capacity building 

interventions through technical support, and sharing of knowledge and innovations about teaching, 

learning, and assessment using the community of practice (CoP) approach.  

The KIX Africa 19 Hub Secretariat at UNESCO IICBA, in collaboration with the AUC, UNICEF ESARO, and 

other regional organizations established a sustained Community of Practice in the Foundations of 

Educational Quality with a focus on teaching, learning, and assessment in order to strengthen the 

partnerships and capacity of policy actors engaged in change making. To achieve the above   noble 

task, the African Curriculum Association (ACA) was commissioned to facilitate the “Competency-Based 

Curriculum Implementation”, which was one of the identified challenges by some of the 18 countries in 

KIX Africa 19 Hub. ACA conducted a total of 4 webinars using a community of practice approach from 

the 1st to 22nd July 2021. This report was written by the ACA members who facilitated the workshops 

namely:- 

1. Dr. Gertrude Namubiru 

2. Mrs. Felicia Boakye-Yiadom 

3. Mrs. Jacqueline Onyango 

4. Mr. Maurice Nkusi 
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3.0   Goals, Specific Objectives, Expected Outcomes, or Competences 

3.1 Goals  

The main goal of the webinar was to bring together policymakers, technical experts, and project 

leaders to exchange critical knowledge about regional innovations, evidence, and good practices in 

implementing learner-centered educational reform. Additionally, the workshops aimed at creating a 

community of practice to allow participants to continue discussing, collaborating and learning from one 

another. 

3.2 Objectives of the Capacity Building in the KIX Africa 19 Hub 

The learning series through the community of practice were designed to achieve the following three 

main objectives:  

1. To initiate and sustain a community network of practice, learning, and research made up of 

stakeholders from the KIX Africa 19 Hub who are collectively strengthening their capacities to 

address the learning outcome crisis in their contexts;  

2. To grow institutional capacity to scale innovations, devise and implement policies, and 

mainstream gender-transformative approaches;  

3. To generate and exchange regional knowledge, data, evidence, and practices, with an emphasis 

on new learning; 

3.3 Webinar outcomes 

The outcomes of the webinars facilitated by ACA were: 

1. The participants got the participants in the conceptual understanding of the general process of 

the competency-based curriculum development; 

2. The participants recognized the need for implementation of the competency-based curriculum 

through the constructive alignment of the curriculum components, such as the competences 

(including learning outcomes), the content, the teaching modalities and the assessment; 

3. Identified the best cost effective  teacher continuous professional development approaches  

that could benefit educators at school level 

4. The participants appreciated the strategic importance of the different types of assessment as 

tools to drive learning and as tools to establish evidence of competencies development 

5. Participants identified the need and elaborative plan to develop a monitoring and evaluation 

framework for a successful implementation of a competency-based curriculum and its 

subsequent review.    
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4.0   Meeting Participants 

The Countries represented in the KIX Africa 19 hub are: Eritrea, Ethiopia, Gambia, Ghana, Kenya, 

Lesotho, Liberia, Malawi, Mozambique, Nigeria, Rwanda, Sierra Leone, Somalia (Somaliland and 

Puntland), South Sudan, Tanzania (mainland and Zanzibar), Uganda, Zambia, and Zimbabwe. During the 

period of the meeting the webinar workshops registered a total of 44 participants drawn from twelve 

(12) countries some of which are not in the KIX Africa 19 hub. The sessions registered a total of twenty-

three (23) female and twenty (21) male participants with 1 (one) participant opting not to declare 

his/her orientation. Some participants were not regular. The distribution of participants per country is 

indicated in the table below: 

Table 1: Distribution of participants by country 

Country Ghana Malawi Kenya Lesotho  Uganda Zimbabwe  

No. 6 2 8 8  4 6 

Country Nigeria Ethiopia Namibia Zambia USA Somalia 

No. 1 3 3 1 2 2 

 

In relation to the organizations participants were affiliated to, most of them worked for the 

government and a few for local education groups. Additionally, the professional expertise included 

education officers, examinations/assessment officers/managers, education research officers, 

curriculum and subject specialists, quality assurance officers and teacher educators. A list of 

participants is attached as Appendix 1 on the ci-joint document of the appendix.  

 
5.0  Meeting Activities and methodology 

5.1 Content 

The workshops comprised of two hour sessions organized over a period of four weeks from 1st - 22nd 

July 2021.  ACA facilitated the following topics: 

a) Topic 1: Strategic Planning, Designing, and Developing of Competency-based Education and -

Curriculum Review and Reform.  

b) Topic 2: Teacher Professional Development for Competency-based Education  

c) Topic 3: Assessment for Competency-based Learning 

d) Topic 4: Monitoring and Evaluating Competency-Based Learning  

5.2 Approach  

ACA and KIX Africa 19 Hub Secretariat at UNESCO IICBA organised the sessions, called participants to 

attend and provided the virtual platforms for the webinars. This was based on the premise that both 

partners shared functions that relate to sharing knowledge and best practices with a focus on 
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Competency Based Curriculum. The discussions sought to share experiences from the various countries 

with a view of identifying successes and challenges that would form a basis for mitigating the gaps in 

individual countries. Systematic approaches were used to facilitate the workshops. These included 

● ACA facilitators and KIX Africa 19 Hub Secretariat collaboratively executing in continuous 

planning and review of webinars to maintain the focus on engaging participants to enhance 

their understanding of key components of CBC; 

● ACA developing information packages for each webinar to set the stage for discussion during 

the workshop; 

● ACA selecting countries to share experiences on specific aspects of CBC as a learning and 

information sharing; 

● ACA setting up a virtual platform (KOPANO) to facilitate continuous discussion, and 

information sharing on the various topics from the workshops and sharing of resources to 

facilitate further learning; 

● Evaluation of the webinars to consolidate what participants learnt, their takeaways and areas 

in which they needed further support. 

In this regard the workshop packages were shared with the participants before the sessions to provide 

ample information for reflection on the status in their countries. This greatly contributed to the 

discussion. A detailed program was developed for each webinar and it is shared in the list of appendix. 

 

5.3 Methodology 

The methodology adopted during the workshops was participatory. The moderation and facilitation of 
the workshops was mainly done by the ACA team sharing various roles within the designed program. 
The workshops included presentations from the facilitators, country experiences on different themes. 
These formed the basis of discussion points for the breakout sessions. Key questions were generated 
for discussion based on the topic for the day. The participants were given a free hand to organize 
themselves during the breakout sessions. They had the opportunity to guide their own discussions and 
present their thoughts during the plenary session. The ACA played a facilitative role during the 
breakout sessions.  

 

The plenary sessions were facilitated by ACA and summaries of the discussions consolidated and 
shared on the KOPANO platform to enable participants continue the discussions. At the end of every 
webinar an evaluation was undertaken by KIX Africa 19 Hub Secretariat. These gave feedback on key 
points that the participants had picked for incorporating into their systems as well as areas that could 
require further clarification. These discussions continued throughout the week as the next workshop 
was planned for. The ACA team facilitated the discussions on KOPANO, continually responding the 
concerns and questions from the participants. In addition, ACA team continued developing additional 
content and uploaded on the Kopano. ACA also encouraged the participants to share country 
documents that could help members to use as references to design measures to improve the design, 
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implementation, monitoring and evaluation systems for CBC in their respective countries. The detailed 
workshop programmes are attached as Appendix 1-4. 
 
The following activities were executed before, during and after each webinar:  

 

Before Webinars  

● Prior to Webinar one, ACA team developed a short video demonstrating the use of the virtual 
space named “Competency-Based Curriculum” and shared it with the participants to familiarise 
themselves with the Learning Community of Practice (LCoP) platform named Kopano and 
located at http://kopano.unam.edu.na/ecollaboration. The following link was shared with all 
the participants to access the video: http://www.kopano.systems/content/video/Using-
Kopano-summary.mp4   

● The webinar programmes (agenda) were  shared early enough before each webinar to allow 
participants to prepare for the session.  

● The handouts composed of resource packs, case studies representing matters to be discussed 
during each webinar were distributed affront through the CoP platform named Kopano 
(https://webinarscompetency-based-curriculum.kopano.systems/). Participants were given the 
opportunities to collaboratively update the resource pack made available to them. These 
resources were made available to the participants prior to the commencement of the sessions 
with the aim to allow them to attend the webinars already prepared to ensure maximal 
participation and management of the allocated time during the webinar. Sharing resources 
beforehand facilitated the implementation of the virtual flipped classroom methodology, which 
promotes extensive participation, deep and active learning. By doing so, participants engaged in 
meaningful discussions and were able to identify where they had challenges and prepared to 
ask questions and request support.  

● During the first webinar, the facilitators prepared a short diagnostic pre-evaluation to identify 
the cognitive level of the participants towards the topics that would be discussed during the 
webinars.  

● Guiding questions in connection with the thematic area of the webinars were prepared 
beforehand and shared with the participants prior to the start of each webinar.  

● ACA participated in four coordination meetings organized by the KIX Africa 19 Hub at UNESCO 
IICBA before each Webinar. The purpose was to review each agenda, discuss the presentations, 
the session proceedings and the facilitator responsibilities to achieve better understanding and 
quality improvement of each delivery.  

 

During the Webinar  

The following tasks were performed during the webinars:  

● Webinars 2, 3 and 4 were preceded by RECAP sessions to energize participation and to find out 
what participants learnt and reflected on from previous webinars.  

● Two short presentations were performed prior to the breakout sessions for webinars 1, 2 and 4. 
One of the presentations was facilitated by a facilitator from ACA and the other one was by a 
participant showing case of the implementation of CBC in the presenter’s country taking into 
consideration the theme of the webinar of the particular week. In this case, four countries were 

http://www.kopano.systems/content/video/Using-Kopano-summary.mp4
http://www.kopano.systems/content/video/Using-Kopano-summary.mp4
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selected, including Tanzania, Lesotho, Zimbabwe and Kenya. Participants from other countries 
shared their personal and country experiences during the breakout and plenary sessions; and 
also during the virtual space discussions and learning processes through the Kopano platform 
and the WhatsApp group “Foundation – Edu Quality”.  

● These presentations set the tone of the webinars on the scheduled theme of the webinars. 
Each presentation was allocated 15 minutes, and an additional 7 to 10 minutes for 
Questions/Answers after the presentations. More questions were discussed in smaller groups 
during the breakout sessions. For webinar 3, three presentations were done, two from ACA and 
one from Zimbabwe as a country experience.  

● In every breakout session, there was a leader selected by members of the group to facilitate the 
discussions taking into account the provided guiding questions. A rapporteur was selected by 
the members of the group for each webinar and her/his role was to take note of the main 
points discussed during the session and to report back to the plenary session at the end of the 
breakout sessions.  

● Burning issues that required further discussions were recorded in the packing lot and the 
discussions continued after the webinar through the virtual space using the Kopano platform.  

● Back in the plenary session, the rapporteurs for each group reported back the outcomes of the 
breakout discussions and further questions were asked and answered by either the participants 
or the facilitators. The outcomes of the discussions formed the basis of further discussions 
continued through the virtual space of the community of practice.  

● Post-evaluation tasks were conducted after each webinar to take stock of what the participants 
learned and how they will use the takeaways in their own professional cycles. 

 

 

After the Webinar 

The following activities were implemented after each webinar by the ACA facilitators and the 
participants:  

● ACA facilitators reviewed the pack lot containing the burning issues that were not concluded 
during the breakout sessions and structured constructive discussions using the asynchronous 
method of collaboration and networking through the Kopano platform 

● ACA facilitators discussed the following webinar highlighting the topic in the resource pack and 
added additional topics taking into account the outcomes of the previous webinar(s). 
Discussions related to the issues discussed during the webinar for a week continued for the rest 
of the week until the day before the next webinar.  

● ACA facilitators conducted virtual space follow up discussions using the Kopano modules, such 
as:  

✔ Discussion forum for the exchange of ideas, putting ahead challenges and possible 
solutions, etc.  

✔ Shared digital resources with the established group of the CoP under the module files. 
Identified resources that were shared with the wider community with the KIX Africa 19 
Hub with the aim of also sharing these resources with other stakeholders, i.e. teachers, 
etc.  
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● During the CoP sessions, participants were exposed to the technologies that they should use to 
communicate with other stakeholders, such as teachers, school principals, inspectors of 
education, etc. for the purpose of sharing matters related to curriculum development and 
implementation, including professional development and Monitoring and evaluation. The ACA 
team developed the offline access to the Kopano resources to ensure people without access to 
Kopano may benefit from the shared resources. See https://webinars-competency-based-
curriculum.kopano.systems   

 

6. Virtual Space for Continuous Learning Together  

As we indicated earlier, two different platforms were used during the virtual space discussions and 
information sharing, namely the Kopano platform and the WhatsApp Messenger platform.  

 

6.1.  Kopano Platform  

The Kopano platform was created for discussions, information and resource sharing. ACA created a 
Community of practice site for the Competency-Base Curriculum. Actually, this platform is a 
multilayer core technology with important features where multiple learning community of practice 
(LCoP) are separated sites housed by a single platform named Kopano. This platform has 75 
different community of practice sites.  

 

6.2.  WhatsApp Platform 

WhatsApp app is messenger software that is very important in education. It allows instant 

communication directly from a mobile device. It is a popular app, which is now key for 

communication purposes in the education and training sectors. 

The Secretariat of KIX Africa 19 Hub at UNESCO IICBA created a WhatsApp group named 
“Foundation – Quality Edu” that was used by the facilitators and IICBA for additional messages or 
indicating to participants to access resources on Kopano through provided links. 

  

 

7.   Lessons learnt and Takeaways.  

The lessons that arose from the workshops are topical and we therefore present them based on the 

evaluation, takeaways and aspirations of the participants. The lessons are also based on the following 

thematic areas of the webinar structure: 

 

a) Strategic planning, designing, and development of Competency Based Curriculum (CBC) 
1. Curriculum development is a consultative process that should embrace a wide range of 

stakeholders in order to be effectively undertaken. Countries should adopt the consultative 

curriculum development process. 

https://webinars-competency-based-curriculum.kopano.systems/
https://webinars-competency-based-curriculum.kopano.systems/
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2. While many countries are embracing CBC, participants indicated that there are challenges 

experienced that are common amongst the countries in the hub, which need special attention 

and addressed before embarking on CBC planning. 

3. In the webinar evaluation responses and discussions on the virtual space, participants indicated 

that learning from different country experiences enabled them to identify gaps in their own 

practices, acquired new knowledge and skills to plan, design and develop the CBC for different 

levels of education.  

4. Member countries in the KIX Africa 19 Hub need to continue collaborating in curriculum 

development in order to strengthen competency-based education practices across Africa. 

Therefore, a community of practice has to continue operating.  

5. Member countries need to reflect on the extent to which their curricula including the CBC is 

responding to the 21st Century skills and preparing learners for the global world.  

b) Teacher professional Development and CBC Implementation 

● There was consensus among the participants to lay emphasis on school-based TCPD approach 

to ensure equity, quality and cost effectiveness. 

● Participants indicated that Ministries should carry out research before TCPD interventions to 

ensure the effective implementation and promotion of CBC. In addition, participants indicated a 

need to introduce key issues of TCPD on competency based curriculum for prospective 

teachers. 

● Participants stressed that Member Countries in the hub should reflect on their models used to 

teach in pre-service should align to the models used in-service TCPD to find congruence in the 

way they build up on each other. 

● Countries in the hub indicated that they have been using the cascade model for TCPD howbeit 

ineffective. Therefore, they strongly believe that the structured TCPD is more suitable for the 

context of most learning institutions in the hub.  

● Member countries in the hub to consider establishing communities of learning at institutional 

level to support each other in creating and acting as change agents. 

● They suggested to develop, institutionalise and implement policies on TCPD across the 

education systems in hub. 

 

c)  Competence Based Assessment (CBA)  

● Member countries learned the constructive alignment of different components of the 

curriculum and indicated the need to teach in an integrated manner for meaningful learning.  
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● The virtual space provided opportunities for different ideas to be suggested and be critically 

analyzed and reflected upon. Participants could conduct similar community of practice and 

apply the same strategies in their contexts. 

● The in-depth implementation plan of CBC including CBA in the Zimbabwe case is one to be 

emulated.  

● The sharing of experience from implementation of CBC and particularly Continuous Assessment 

and Quality Assurance processes for validity and reliability of the CA is an area that if well 

understood can greatly improve implementation of CBA 

● Member countries in the hub indicated that Curriculum-Based Assessment should be 

systemically planned and should consider different contributions as desired by various 

stakeholders. This was seen so useful to align stakeholders’ efforts with respect to curriculum 

and assessment especially for Lesotho.  

● Member countries indicated the need of continuous sensitization of teachers to improve their 

assessment skills and it was seen as a major concern to all countries 

 

d) Monitoring and Evaluation (M&E) 

● Participants indicated the importance of aligning M&E on CBC and the data of EMIS can address 

educational barriers that may exist in African countries if we create a regional hub for 

collaboration and information sharing. 

● The consensus among participants was that CBC development, including assessment and the 

monitoring and evaluation should be done consultatively by involving relevant stakeholders. 

● Making clear the policies that inform the design of CBC and revisiting mechanisms at hand  

● Participants learned that M&E will be planned, structured and institutionalized to cater for all 

levels at the initial stage of the curriculum development cycle is critical and will be done 

whenever there is a curriculum reform / revision.  

● Member countries in the hub stressed that the appointment of stakeholders from key 

departments should be part of the M&E team and involve the Q&A office to ensure effective 

implementation of the M&E framework. 

 

8. Key challenges arising out of the Webinars 

● The designers of the webinars assumed that participants had background knowledge of the 

CBC. Although the CBC has been around for some time, and has been adopted by several 

countries, a large number of the participants were not well grounded in some of the basic 

aspects. This was a bit challenging especially during the first webinar as a large number could 

not answer related questions, even express the opinion or provide their contributions to the 



17 
 

topics under discussions. Nevertheless, the facilitation on the Kopano platform and probing 

questions improved the situation in the subsequent workshops. 

● Many participants attended the webinars but they seemed reluctant to give their opinions 

during the evaluation, it was left to a few. 

● During the webinars and the continuing discussion through the virtual space, the facilitators 

noticed that implementing a community of practice using technology seemed a new approach 

to some of them. On the Kopano forum, it was noted that some participants were active in 

using the forum and sharing their materials and experiences. However, another significant 

number of the participants did not use Kopano rather they communicated through e-mail and 

the WhatsApp platform seeking for assistance or information, and sharing their contributions. 

Other participants did not communicate at all. 

● The content to be covered was quite vast but the time provided for interactions was quite 

insufficient, especially during the plenaries (two hours for the entire webinar). Some of the 

presentations were really condensed to fit into the provided time. This situation was previsible 

and the virtual space was introduced to address the matters that were not well covered. 

 

Webinar Evaluation 

● The collaborative nature of planning and the coordination of the webinars between ACA and 

KIX Africa 19 Hub Secretariat at UNESCO IICBA were consistent and commendable.  

● It was noticed that many participants never got involved in the day’s evaluation. However, the 

evaluations done by both ACA and KIX Africa 19 Hub Secretariat at UNESCO IICBA indicated 

that an improvement was registered at each proceeding workshop. For example, at first 

participants were docile but they went on improving and facilitators in each workshop were 

coming up with new strategies to ensure active participation.  

● Through the Kopano platform, a repository of knowledge was created and available for 

members and non-members to access and use.  

● The results of the participants’ evaluations were discussed in the section 7 on “Lessons Learnt 

and Takeaways”. 

 

9.  Conclusions 

The KIX Africa 19 Hub Secretariat at UNESCO International Institute for Capacity Building in Africa 

(IICBA), in coordination with UNICEF Eastern and Southern Africa Regional Office (ESARO) and the 

African Union (AU) strongly exemplifies partnerships and collaboration as a powerful concept in the 

global arena that seeks to build on the strengths of differently endowed people and institutions in 

order to achieve goals that are unique to SDG 17.  
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In this case, KIX Africa 19 Hub Secretariat at UNESCO IICBA initiative in competency-based curriculum 

gave an opportunity to the African Curriculum Association (ACA) to deliver on key areas of 

competency-based curriculum and the following outputs were achieved: 

1) ACA undertook the four seminars successfully with the support of KIX Africa 19 Hub Secretariat 

at UNESCO IICBA, used a virtual space (KOPANO platform) which continued to be available to all 

the participants.  

2) ACA uploaded a vast number of resources for the participants to continue accessing and it was 

left open for further and continuous engagement of participants. The workshop participants 

were encouraged to bring their counterparts from different countries on board to continue and 

grow the conversation. 

3) The capacity of ACA members and those from participating countries had also been enhanced 

from this engagement. Insightful learning was gained about the various African countries' 

educational status in a very short period of time. The visibility of ACA was also enhanced and 

laid a strong foundation for ACA to confidently pursue its functions and the lead agency in 

Africa in fostering curriculum development. 

4) The objectives of this engagement were achieved. These were to:- (a) initiate and sustain a 

community network of practice, learning, and research made up of stakeholders from the KIX 

Africa 19 Hub who are collectively strengthening their capacities to address the learning 

outcome crisis in their contexts; (b) grow institutional capacity to scale innovations, devise and 

implement policies, and mainstream gender-transformative approaches and (c) generate and 

exchange regional knowledge, data, evidence, and practices, with an emphasis on new learning. 

This forum being the first in the hub of its kind laid the foundation for a robust growth of 

community of practice to strengthen the development and implementation of curriculum 

across the African Continent with a lot of potential for success based on the lessons learnt. 

5) The selected country experiences as expressed in the webinars’ evaluation and chats, 

discussions and information sharing in the virtual space, confirmed the huge efforts that various 

countries are making to ensure that education is key and is made relevant to meet the SDG 4, 

for prosperity of humanity. Additionally, learning from different countries should be the norm 

as it benefits all as they draw lessons from successes and challenges encountered. 

6) While countries were having similar challenges in various aspects of curriculum design, 

development, implementation, monitoring and evaluation, it was realised that they required 

support in their specific contexts to better mitigate their challenges in order to provide a quality 

and stable education for their citizens. 

7) The initiative by KIX Africa 19 Hub Secretariat at UNESCO IICBA to engage ACA was a noble and 

a very valuable opportunity to rally Africa to improve in curriculum development and provide 

countries with relevant and appropriate educational materials that would help alleviate the 

social, economic and environmental challenges faced by individual countries. 
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8) The Community of Practice that was initiated should be strengthened so that the gains made  

would not be lost. 

9) It was realised that several countries did not yet have the relevant policies required to support 

effective and efficient development and implementation of competency-based curriculum. 

10) The webinar proved right that most countries embraced the Competency-Based Curriculum but 

there were still multiple challenges requiring further interventions to overcome. 

 

10. Recommendations 

Based on the aforementioned conclusions, ACA makes the following recommendations and the cost of 

the implementation of the recommendation is also provided where relevant: 

1. Based on takeaways under section 7.(b).(3), it is recommended that the initiated Community of 

Practice should be supported by KIX Africa 19 Hub Secretariat at UNESCO IICBA and ACA in a 

structured way to build on the gains established during the just concluded workshops. It is 

recommended that KIX Africa 19 Hub organises an advanced training on the understanding of 

how to grow and nurture an engaging online community for the purpose of building a robust 

CoP. This training should focus on the following aspects: 

➢ Fundamental CoP concepts and key advantages and challenges of working through 

CoPs; 

➢ Synopsis of strategies and tactics to boost and blend the key CoP elements, i.e. 

community purpose, designing and implementing the content provision processes, 

facilitation and community growth; 

➢ Resources to outline and rank interventions for CoP, as well as guidelines, practices and 

prototypes that can be integrated in the CoP management. 

Below is the cost of the envisioned activities to implement the recommendation: 

Cost 

Training Items Period Cost Remarks 

COP Fundamental 

Concepts 

One week US$ 9 500.00 

Cost Break down: 

Material development: 

US$ 4 000 

Preparation of virtual 
space/LMS: (Kopano + LMS) 
including digitizing the 
materials for eLearning: 

 US$ 1 000 

The cost includes: 

● Learning material development 

● Distribution of resources 

through virtual space/LMS 

(Kopano) 

● Facilitation – 2 webinars (2 or 3 

hours) and learning through 

the LMS and the virtual space 

discussion 

Synopsis strategies and 

tactics 

Resources for outlining, 

ranking interventions and 

growing community 

members with an updated 
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register. Facilitation (2 facilitators): 

US$ 4 500 

 

Training provider: ACA 

2. Building on recommendation (1) above, a clear register of participants should be established in 

order to keep track and encourage them to continue being part of the community of practice as 

we bring in more members. Special targeting should be made to bring on board curriculum 

specialists, teacher educators from teacher training institutions (TTIs) and where possible 

teacher unions to advocate change towards the implementation of the competency-based 

education.  

The intervention and cost is already included in Recommendation (1).  

3. The KIX Africa Hub at UNESCO IICBA in partnership with ACA should support specific countries 

within the KIX Africa 19 hub to enable them develop necessary policies, frameworks and /or 

guidelines to enhance effective curriculum planning, design, development, implementation, 

monitoring and evaluation. The following policies and frameworks are key to spearhead quality 

competency-based education: 

● Change Management policy: It will help to guide towards the acceptance of changes 

brought by moving away from the content-based curriculum to CBC implementation. 

 

● Curriculum Assessment Policy: Assessment is not implemented correctly in many cases 

across the hub and it is even perceived as time consuming or just a formality1, especially 

the formative assessment. This policy will guide the processes on implementing the 

assessment “for learning”, “as learning” and “of learning”. 

 

● Policy on School-Based Assessment: School-Based Assessment forms the integral part 

of learner assessment as stipulated in the curriculum. This type of assessment aims to 

evaluate certain knowledge, skills and attitudes aligned to the part of the curriculum 

that cannot easily be assessed in external examinations. When implementing 

competency-based curriculum, this type of assessment facilitates feedback at various 

stages of the learning experience of the learners and helps to build their self-confidence. 

Therefore, it is imperative to develop the school-based assessment policy that will guide 

schools to achieve assessment quality, management, the conditions under which the 

assessment is conducted, and the recording of awarded marks. This policy will ensure 

that the scores awarded to the learners are valid and reliable estimates of 

accomplishment in order for the schools and the national examination boards to 

validate the results. 

                                                           
1 Participant’s comments on Kopano 

http://kopano.unam.edu.na/ecollaboration/view/view.php?t=y5EJMHCWceZiRburNBfG  

http://kopano.unam.edu.na/ecollaboration/view/view.php?t=y5EJMHCWceZiRburNBfG
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● Assessment Framework: Assessment constitutes the major academic activities for 

learners and it plays an important role in shaping the learning of the learners. Students 

can demonstrate their competency (i.e., knowledge, skills, and attitude) via assessment 

to meet the requirements set in the curriculum. This framework highlights the 

assessment principles, rules and modalities to ensure the quality is preserved at all 

times. 

 

● Continuous Professional Development Policy/framework: It is acknowledged that the 

quality of the education system in a country is equivalent to the quality of its teachers. 

CPD supports professionals to remain current, relevant and importantly to keep pace 

with the new development and trends in the profession. CPD ensures that teachers 

maintain and enhance the knowledge and skills they need to deliver a professional 

service to the learners and the community at large. To achieve CPD goals, member 

states in the hub should develop a teacher continuous professional development 

framework that determines the parameters for quality, appealing and conducive 

environment, timely, cost-effective and manageable CPD interventions. 

 

● ICT Policy: Literature indicates that it is important for students to engage with ICT so 

that: (1) they learn the 21st-century skills and grow their ICT literacy and capabilities to 

operate effectively in today’s digital world; (2) they improve their learning 

accomplishment level; (3) they get ready and integrated in contemporary society 

dominated by ICT developments and the fourth industrial revolution (4IR); and (4) they 

learn the notion of using ICT as a tool for lifelong learning. The four mentioned qualities 

of ICT integration in education are just a few and there are actually tremendous 

advantages for learners to be conversant with modern technologies for their future 

careers. Even though ICTs have shown positive impact in education in some parts of the 

world, there are so many risks related to the disruption of the traditional teaching and 

learning practices in place, high costs of the implementation, increased workloads on 

teachers, inequity, inequality, digital divide issues around ICT in education. It is 

important to develop ICT in education policy framework to address the above. 

 

● e/Textbook policy: Participants highlighted the issue of quality learning materials that 

most of the member countries in the hub are experiencing. Guideline are needed to 

ensure quality learning resources are produced, procured and distributed effectively. 

Therefore, a textbook policy is required for schools to receive these resources on time. 

Since ICTs have infiltrated the education sector, the policy should also look at the digital 

textbook as well. 

 

● M&E Framework: It is critical to evidence that school programmes following the 

intended curriculum directives are implemented effectively and have measurable 

impact on expected outcomes and have been implemented effectively. It is important to 
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assist school managers, education planners, implementers, policy makers, etc. to 

acquire the information relating to everyday school activities and in the process to make 

informed decisions about the education proceedings. To achieve the above, an M&E 

framework is needed and member countries in the hub should develop one if not yet 

done. 

Interventions and cost 

Take note that not all policies or frameworks will be developed simultaneously and countries, in 

collaboration with the KIX Africa 19 Hub will prioritise on which one to start. Policies that are 

featuring on this list may be added by the member countries of the hub based on their needs. 

Policy/Framework 

Development 

Period Cost Remarks 

Change Management 

policy 

one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

This cost is an 

estimation using a rate 

of US$ 450 per day. 

Curriculum 

Assessment Policy 

one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

  

Policy on School-Based 

Assessment 

one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
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Facilitation (1 facilitator): 
US$ 2 250 

Assessment 

Framework 

one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

  

Continuous 

Professional 

Development 

Policy/framework 

one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

  

ICT Policy one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

  

e/Textbook policy one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 
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M&E Framework one week workshop for 

starting the development 

and one for vetting and 

validation processes 

US$ 5 000.00 
Breakdown cost: 
Preparation of skeleton 
document: 
US$ 500 
Facilitation (1 facilitator for 1 
week) 
US$ 2 250 
For week 2 
Facilitation (1 facilitator): 
US$ 2 250 

 

Total cost for all the policies and frameworks US$ 40 000.00 

 

Training provider: ACA 

 

4. The global KIX network has a CoP platform that is currently being used. Kopano platform is 

actually designed for educational collaboration and networking for learning community of 

practice methodology. It is strongly recommended to Africa 19 Hub Secretariat, in collaboration 

with ACA to consider establishing a Kopano-alike platform for continuing engagement in future 

projects and put in place mechanisms of recruiting more members into the community. 

Additionally, a framework for collecting and storing relevant information and other useful 

resources should be established so that the hub acquires a repository of learning resources.  

Platform Components Period Cost Remarks 

● Server hosting the 

technology solution 

12 months 

  

US$ 3 000.00 

Per month:   US$ 250 

  

This solution host two 

platforms forming the 

Kopano systems: 

1. Collaboration & 

Networking (CoP) 

2. Micro-learning 

solution (LMS) 

● Installation the solution: 

 Application 

installation 
 

 Configuration of all 

the services 
 

 Database 

optimization 
 

3 weeks 

  

  

US$ 3 250 

 

US$ 750 

 

US$ 1250 

 

One off cost 
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 Testing and 

propagation on the 

internet 

US$ 0 

 

Total: US$ 5 250.00 

Total Cost   US$ 8 250.00   

 

Implementer: Maurice Nkusi 

 

5. ACA and KIX Africa 19 Hub Secretariat at IICBA should endeavor to hold more workshops 

organized according to specific themes related to CBC development cycle, TCPD design, 

development and implementation, competency-based assessment and M&E planning, design 

and implementation. These workshops should follow a well-established calendar throughout 

the year. These can be advertised in good time and can be structured for specific professional 

cadres of the Ministries of Education as well as other stakeholders in the education sector, such 

as teacher educators (Teacher Training Institution), curriculum specialists, teacher union 

representatives, etc. The following interventions are proposed and the cost is also given. Take 

note that these professional development interventions will be in the form of short-courses 

where participants will develop skills following the course outlines:  

Training description Period Cost Remarks 

CBC development cycle, 

including: 

1.      Planning 

2.      Design 

3.      Development 

4.      Implementation 

5.      evaluation 

Two weeks 

course Course development and 

conversion in eLearning: 

US$ 4 000 

 Facilitation: 

2 facilitators for US$ 450 per 

day each for 6 days out of the 

10 days of the two weeks: 

US$ 5 400 

Total cost: US$ 9 400.00 

The format of the training 

is a short course with 

focused assessment and 

CoP. The main platform 

will be the Learning 

Management System 

(LMS) named Micro-

Learning Platform2. 

See an example on: 

http://kopano.unam.edu

.na/ecollaboration/micro

learning/  

  

Teacher Professional 

development: 

1. TCPD overview 

2. Unpack the TCPD 

one week 

course 

 Course development and 

conversion in eLearning: 

US$ 4 000 

The format of the training 

is a short course with 

focused assessment and 

CoP. The main platform 

                                                           
2 LMS on Kopano: http://kopano.unam.edu.na/ecollaboration/microlearning/  

http://kopano.unam.edu.na/ecollaboration/microlearning/
http://kopano.unam.edu.na/ecollaboration/microlearning/
http://kopano.unam.edu.na/ecollaboration/microlearning/
http://kopano.unam.edu.na/ecollaboration/microlearning/
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framework (if not yet 

developed, use a generic 

one) 

3. Different models and 

their merits and 

challenges 

4. Use of technology to 

facilitate TCPD 

5. M&E techniques for TCPD 

Facilitation: 

2 facilitators for US$  450 per 

day for 5 days: 

US$ 4 500  

Total cost: US$ 8 500.00 

will be the Learning 

Management System 

(LMS) named Micro-

Learning Platform. 

  

School-based assessment for 

competency-based learning 

education: 

1. Overview of school-based 

assessment (SBA) 

2. Setting different types of 

assessment for SBA 

3. Assessment alignment to 

other curriculum 

components 

4. Setting assessment 

criteria for quality vetting 

5. Quality check using 

cognitive and knowledge 

dimensions matrix 

2 weeks  Course development and 

conversion in eLearning: 

US$ 7 500 

  

Facilitation: 

2 facilitators for US$  450 per 

day for 10 days: 

US$ 9 000 

Total cost: US$ 16 500.00 

The format of the training 

is a short course with 

focused assessment and 

CoP. The main platform 

will be the Learning 

Management System 

(LMS) named Micro-

Learning Platform. 

  

Monitoring and Evaluation: 

1. Overview and Unpack the 

M&E framework 

2. Planning and design 

processes (formative and 

summative) 

3. Implementation 

techniques 

4. M&E inputs, outputs, 

outcomes and impacts 

2 weeks  Course development and 

conversion in eLearning: 

US$ 4 000 

 Facilitation: 

2 facilitators for US$ per day 6 

days out of the 10 days of the 

two weeks: 

US$ 5 400  

Total cost: US$ 9 400.00 

The format of the training 

is a short course with 

focused assessment and 

CoP. The main platform 

will be the Learning 

Management System 

(LMS) named Micro-

Learning Platform. 

  

 

Training provider: ACA 
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Summary of Cost for Recommendation 5 

Items Costed Cost (USD) 

CBC development cycle 9 400 

Teacher Professional development 8 500 

School-based assessment for competency-based learning 16 500 

Monitoring and Evaluation 9 400 

Total cost 43 800.00 

 

Total Cost for all the recommendations 

Recommendation Cost (USD) 

Recommendation 1 9 500.00 

Recommendation 2 0.00 

Recommendation 3 40 000.00 

Recommendation 4 8 250.00 

Recommendation 5 43 800.00 

Grand total 101 550.00 
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11.   List of Appendices 

Appendix 1: List of the Participants 

 First Name Last Name Email Country 
Institution/Organiz

ation 

Job 

Title/Designati

on 

Gender 
Type of 

participant 

1 Ethel Sakitey ethel@worldread

er.org 

Ghana Worldreader Regional 

Director,  West 

Africa 

Female Non-governmental 

organization 

stakeholders 

2 Leah 

Msukwa-

DTED 

(MoE)-

Malawi 

 liyamsukwa@gma

il.com 

Malawi DTED Senior 

Education 

Officer 

Female 

Government 

educational 

stakeholders 

3 Asman Amaunda aamaunda@knec.

ac.ke 

Kenya KNEC SSO Male Government 

educational 

stakeholders 

4 Setseetso Matobako setseetso@gmail.

com 

Lesotho NCDC Curriculum 

Specialist 

Male Government 

educational 

stakeholders 

5 maretsepile Molahlloe matsepimolahloe

@gmail.com 

Lesotho Ministry of 

Education 

curriculumEval

uator 

Female Government 

educational 

stakeholders 

6 Samuel AWUKU s.k.awuku@gmail.

com 

Ghana T-TEL Key Adviser Male Non-governmental 

organization 

stakeholders 

7 Joyce Ayikoru jayikoru@gmail.c

om 

Uganda Kyambogo 

University 

Assoc. 

Professor 

Female Government 

educational 

stakeholders 



29 
 

8 Chrispen Mawarire chrismawa1978@

gmail.com 

Zimbabwe MoPSE Education 

Research 

Officer 

Male Government 

educational 

stakeholders 

9 Lola  lola.kaniki@gmail.

com 

Zambia Ministry of General 

Education 

Acting - Senior 

Education 

Officer 

Secondary 

Schools 

Inservice 

Female 

Government 

educational 

stakeholders 

10 Sekhotseng Molapo 2020ncdc@gmail.

com 

Lesotho National 

Curriculum Centre 

Director Female Government 

educational 

stakeholders 

11 LIPUO 

MARYANN 

MOTHIBA mothibal@exams

council.org.ls 

lesotho examinations 

council of lesotho 

subject officer Female Government 

educational 

stakeholders 

12 Nura   nibrahim@usaid.g

ov 

Nigeria USAID Education 

Program 

Manager 

Male Government 

educational 

stakeholders 

13 Kennedy Otieno kennedyotieno@t

sc.go.ke 

Kenya TSC Assistant 

director 

Male Government 

educational 

stakeholders 

14 Rodrick Mandibatsira shingimandi@gm

ail.com 

Zimbabwe Ministry of Primary 

and Secondary 

Education 

Monitoring 

and Evaluation 

Officer 

Male Government 

educational 

stakeholders 

15 Jane Egau Okou janeegau@yahoo.

com 

Uganda Ministry of 

Education and 

Sports 

Director of 

Education 

Female Government 

educational 

stakeholders 

16 Bezawit Demere b.demere@unesc Ethiopia UESCO/IICBA Data Female KIX regional 
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o.org Managment 

Assistance 

learning partner 

17 Blessing Chabikwa chabikwabc@gma

il.com 

Zimbabwe Ministry of Primary 

and Secondary 

Education: 

Curriculum 

Developement and 

Technical Services 

Education 

Research 

Officer 

Male 

Government 

educational 

stakeholders 

18 Festus 

Buetey 

Longmatey festuslong2000@

yahoo.com 

Ghana Ghana National 

Education 

Campaign Coalition 

(GNECC) 

Programs 

Officer 

Male 

Non-governmental 

organization 

stakeholders 

19 Miracule 

Gavor, UCL 

London 

 miracule@worldr

eader.org 

Ghana WR Student Prefer not 

to say 
Non-governmental 

organization 

stakeholders 

20 Anne Ngatia angatia@knec.ac.

ke 

Kenya Kenya National 

Examinations 

Council 

Coordinator 

competency 

based 

assessment 

Female 

Government 

educational 

stakeholders 

21 Maurice Nkusi mauricenks@gmai

l.com 

Namibia African Curriculum 

Association 

EXCO Member Male Non-governmental 

organization 

stakeholders 

22 Muranda 

P.M 

 pmmuranda@gm

ail.com 

Zimbabwe Ministry of Primary 

and Secondary 

Education 

Deputy 

Director 

strategic  

Policy Planning 

and Statistics 

Male 

Government 

educational 

stakeholders 
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23 OLIVE MBUTHIA olivewambui@gm

ail.com 

KENYA KENYA INSTITUTE 

OF CURRICULUM 

DVELOPMENT 

DEPUTY 

DIRECTOR 

Female Government 

educational 

stakeholders 

24 JANETTE VIJEDI Janettevij@gmail.

com 

Kenya TSC Assistant 

Director QAS 

Female Government 

educational 

stakeholders 

25 Betty Ezati betty.ezati@mak.

ac.ug 

Uganda Makerere 

University 

Dean Female Government 

educational 

stakeholders 

26 Yvonne 

Risper 

Mboya yr.mboya@unesc

o.org 

Kenya UNESCO-IICBA MEAL 

Consultant 

Female KIX regional 

learning partner 

27 jacqueline onyango jonyango@kicd.ac

.ke 

kenya Kenya Institute of 

Curriculum 

Development 

Senior Deputy 

Director 

Female Other type of 

country 

representatives 

28 Gabriel Mekbib g.mekbib@unesco

.org 

USA Unesco Consultant Male KIX central 

(International 

Development 

Research Centre or 

the Global 

Partnership for 

Education) 

29 GEOFFREY 

ETYANG - 

TSC HQ 

 geoffreyetyang@t

sc.go.ke 

Kenya TSC AD QAS Male Government 

educational 

stakeholders 

30 VICTORIA KANOBE v.kisaakye@unesc

o.org 

Ethiopia UNESCO-IICBA Senior 

Program 

Manager 

Female 

KIX regional 

learning partner 

31 felicia  felibyiadom@yah GHANA ACA Member,  Female Other type of 
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Boakye- 

yiadom 

oo.co.uk Executive 

Committee 

country 

representatives 

32 Maneo Mohale mohalem@exams

council.org.ls 

Lesotho Examinations 

Council of Lesotho 

Manager: 

Research and 

Statistics 

Female Government 

educational 

stakeholders 

33 Maryann Dreas-

Shaikha 

mj.dreas@unesco

.org 

USA UNESCO IICBA,  KIX 

Africa 19 

Team Leader,  

Management 

Consultant 

Female 

KIX regional 

learning partner 

34 BONNQE TAOLANE taolaneb@examsc

ouncil.org.ls 

Lesotho Examinations 

Council of Lesotho 

Subject 

Manager 

Female Government 

educational 

stakeholders 

35 Sekelekele Heqoa heqoa.sekelekele

@yahoo.com 

Lesotho National 

Curriculum 

Development 

Centre 

subject 

specialist - 

science 

Male 

Government 

educational 

stakeholders 

36 Adam Mohamed efasomsomalia@g

mail.com 

Somalia Education for All 

Somalia Coalition 

(EFASOM) 

Coordinator Male Non-governmental 

organization 

stakeholders 

37 Geoffrey Shakwa gchaucer@gmail.c

om 

Namibia Anti-Corruption 

Education 

Consultancy 

Founder & 

CEO 

Male Other type of 

country 

representatives 

38 Galaxy 

A71Bridget 

Nungu 

 bkndau@gmail.co

m 

Malawi DTED Chief 

Education 

Officer 

Female Government 

educational 

stakeholders 

39 Taurai Garakasha tauraigara@gmail.

com 

Zimbabwe Ministry of Primary 

and Secondary 

Education 

Deputy 

Director 

Male Government 

educational 

stakeholders 
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40 Mohamed 

Hassan 

Muktar Curriculum@moe.

gov.so 

Somalia Government Director Male Government 

educational 

stakeholders 

41 Abdul-

Kahad 

Alhassan abdul@worldread

er.org 

Ghana Worldreader Program 

Manager 

(Capacity 

Building) 

Male 

KIX project grantee 

or researcher 

42 Ruramai Mpande rurampande@gm

ail.com 

Zimbabwe Ministry of Primary 

and Secondary 

Deputy 

Director 

Female Government 

educational 

stakeholders 

43 Mpho Sekhosana - 

Nyenye 

educncdc1234@g

mail.com 

Lesotho National 

Curriculum 

Development 

Centre 

Senior 

Curriculum 

Specialist 

Female 

Government 

educational 

stakeholders 

44 Henok 

Workye 

Workye h.workye@unesc

o.org 

Ethiopia UNESCO/IICBA IT officer Male h.workye@unesco.

org 
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Appendix 2.  Webinar Agendas 

Webinar 1 
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Webinar 2 

 

Webinar 3 
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Webinar 4 
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Appendix 3 - List of Shared Resources 

In this section, we list all the 15 resources that ACA developed and shared with all participants per webinar. Take 

note that all these resources uploaded on the Kopano platform under the module “Files” as shown below: 

 

Fig 4. – Competency-Based Education Group with the Competency-Based Curriculum CoP 

Webinar 1 

 

Webinar 2 

 

Webinar 3 
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Webinar 4 
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Appendix 4 – Kopano Offline Site – Blog Model 

To access the Kopano blog site without logging in the platform, click on the following URL: 

https://webinars-competency-based-curriculum.kopano.systems 

Once the above URL is keyed in, the following Kopano blog site opens: 

 

Fig. 5 – Kopano Blog Site 

 

 

 

 

 

 

 

 

 

 

https://webinars-competency-based-curriculum.kopano.systems/
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Appendix 5 – Webinar Youtube Recordings 

Four webinar Youtube recording were produced by UNESCO IICBA team. Click on the provided link under the 

image to access the recording on Youtube: 

Webinar 1: 

 

https://www.youtube.com/watch?v=McCdTBx_XPk  

Webinar 2: 

 

https://www.youtube.com/watch?v=_jVGHRPI_Vw 

 

 

https://www.youtube.com/watch?v=McCdTBx_XPk
https://www.youtube.com/watch?v=_jVGHRPI_Vw
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Webinar 3: 

 

  https://www.youtube.com/watch?v=_NgFAIwhetY&t=1287s 

 

Webinar 4 

 

https://www.youtube.com/watch?v=hSQNw28bRGo 

 

 

  

https://www.youtube.com/watch?v=_NgFAIwhetY&t=1287s
https://www.youtube.com/watch?v=hSQNw28bRGo
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